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Study overview

Title: 
 Can restorative supervision positively impact the emotional wellbeing of 

HEI lecturers in Healthcare?

Study Aim: 
 This descriptive, qualitative study explores whether Restorative 

Supervision can be used to support health care professionals working in a 
higher education setting.



Design and methods

Design: 
 A descriptive, qualitative study
Methods: 
 Participants -Fifteen academic staff (with a health professional 

qualification) from the Faculty of Health Sciences.   
 1hr restorative supervision (1-1) sessions x6
 Held over 6 -months between February and August 2022. 
 Each participant attended a 90 -minute focus group in November 2022. 
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Background

 Studies have documented higher levels of reduced mental health among 
HEI staff, increased levels of burnout in the  profe s s ion- com pare d to the  
ge ne ra l popula tion (Be rry and Cas s idy,20 13;Watts  & Robe rts on, 20 15; 
Morris h,20 19). 
 Health professional lecturers s uffe r poor m e nta l he a lth and burnout due  

to inc re as e d workload , reduced autonomy , isolation and adaptation to 
a  constantly evolving environment (Douga l e t a l,20 21;Mullle r e t a l,20 14 ; 
Wray and Kinm an, 20 21). 
 Mainta ining HEI s ta ff we llbe ing is  c ruc ia l to providing a  high standard of 

education for students (Mixe r,20 13;Obe rle  and Schone rt-Re ichl,20 16). 
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Restorative supervision



Restorative supervision
 Offers individuals a safe environment to cons ide r the ir options , challenge

ne ga tivity and reflect in a  cons truc tive  way.
 Empowers individuals to re a lis e wha t the y can do the ms e lve s - to improve  the ir 

working live s , reduce levels of stress and burnout (Gilbe rt,20 10 : Wallbank, 
20 12:Wallbank & Woods , 20 12).

 The  restorative function is  mos t va lue d whe n fac ilita te d  in an environment
whe re  humanistic principles a re  pre s e nt  (non-judge me nt, e mpa thy and trus t) 
(Proc tor, 198 6 :She ppard  e t a l,20 18 ). 

 Us ing RS, staff feel supported in the ir role s  and build resilience , which in turn 
re duce s  s tre s s  (Wallbank, 20 12:Pe ttit and Ste phe n, 20 15).

 Studie s  have  s hown tha t RS has  a  pos itive  e ffe c t on clinical staff and he a lthca re  
students (Munn,20 18 ;She ppard  e t a l,20 18 ;Stace y e t a l,20 17;Stace y a t a l,20 20 ). 
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Why RS for lecturers?

 Lecturers are members of the ‘helping professions’ group (s om e  with a  
dua l role ). 
 The y provide  e m otiona l and be havioura l s tude nt s upport which take s  

empathy, time, and heart (Mulle r e t a l., 20 14).
 For this  re a s on, le c turing work is  pote ntia lly cha lle nging and m ay le ave  

s ta ff fe e ling emotionally depleted (De m irdag, 20 16). 
 RS s upports  understanding of both cha lle nge s  and re wards  intrins ic  to 

high qua lity te aching. 
 Allows  time and space for re fle c tion on the  ps ychologica l im pac t of the ir 

work .
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Why RS?

 RS enables reflection on the emotional and psychological impact of 
the ir role s  on work/ life   ba lance . 
 This  approach could  he lp  academic staff to build  re s ilie nce  and re duce  

le ve ls  of s tre s s  and burnout.
 ke y princ iple s  and be ne fits  of the  RS approach a re  cons ide re d 

transferable for other professional groups (Wha tle y, 20 22).
 RS as s is ts  the  development of three core work needs tha t m us t be  m e t 

to e ns ure  we llbe ing and m otiva tion a t work 
 Thus  m inim is ing workplace  s tre s s  by prom oting; autonomy, belonging 

and contribution (We s t e t a l, 20 20 ).
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2022-23 Project outline



Project Team 

Nicki Credland - Project Lead

Lisa Jennison, Jayne Walker - Project team (research and RS delivery) 
Sarah Butler, Luke Sargent -Project team (RS delivery)
Dr Moira Graham - Focus group facilitator
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Study participants profile

 HEI staff members/participants received 6 months of 1 -1 RS 
 HEI staff came from differing disciplines (Nursing, Paramedics , ODP, 

Radiography, Dietetics) and Schools within the Faculty of Health Sciences. 
 Included both NMC and HCPC registrants.
 RS delivered by 4 project team members qualified in PNA/RS techniques.
 Care taken with allocation of RS supervisor - for conflict of interest.
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Results



4 KEY themes were identified 
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1.Role identity

 “It gave me an opportunity to think about myself because I did feel very low 
in confidence. I felt huge impostor syndrome”

 “As a health professional, you don't really fit, so it was nice to join in with 
colleagues of other clinical professions coming from a clinical background 
into an academic one and get some support and wisdom” 
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2.Compassionate relationships

 “Someone was basically kind of validating you and saying actually you do 
have value and what you're doing is good, you're doing a good job. When 
does anybody in academia, you bust a gut to students for your team, but 
when do people say, you know what? Well done, you are doing a really good 
job. And that was what came to me from the supervision. I think it was that 
like, yeah, I felt valued as a person” 

 “To me it felt like a very safe space. The best way I can describe it, it felt like 
I was getting an academic hug” 
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3.Me Time

 “Having that space and that time and that just concentrating and focusing 
on yourself …..it did really help me as it was really positive. It gave some 
clarity to my thoughts at that time…..thinking about yourself that none of us 
ever get in daily life or in work life either do it so really much appreciated”

 “It was sort of that rare opportunity to stop for someone to actually listen to 
give us that really valuable time to explore ourselves as people that I found 
absolutely amazing. It was a breath of fresh air. I think it's first time I’ve sat 
down in three years and thought about myself” 
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4.Empowerment & impact

 “My supervisor was really good at helping me to work through it myself 
rather than giving me the answers. I've developed a lot of skills through the 
supervision for solving my own problems…… it also massively increased my 
confidence in my academic abilities”

 “If you get happy lecturers, you will get happy students. The restorative 
supervision is a way to help support us so that there is that safe space for us 
to get a sense of value and importance. That then means we can keep doing 
our job well, which then impacts on the student experience” 
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Study conclusions



Discussion
 Findings suggest that RS can have positive impacts on Compassion 

Satisfaction (CS)
 CS inc lude s  pos itive  fe e lings  and ple as ure  de rive d from  be ing able  to do 

your work we ll (Stam m , 20 10 ).
 Ne e ds  to be  an awareness tha t lecturers who are also Health 

Professionals have  limitations whe n providing s upport. 
 Safe space and time ne e ds  to be  prioritize d, s o the y can debrief and 

proce s s  e m otiona l and ofte n cha lle nging s itua tions . 
 Carving out spaces for self -care is  vita l to s upporting s ta ff we llbe ing and 

s che duling tim e  to think. 
 Fe e ling s a fe  to be  “emotionally open ” is  e s s e ntia l in this  proce s s  (Hurd & 

Singh, 20 21).  
 Reframing how le c ture rs  think about time spent a tte nding to s e lf-ca re  

m ay fe e l like  an ac t of re s is tance  but is  vita l for we llbe ing. 
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In summary....

 HEI staff find their roles challenging for various reasons .
 RS pre s e nts  a strategy for supporting staff which could  im pac t on 

re te ntion, s tre s s  and burnout le ve ls .
 It can build skills of re fle c tion, proble m -s olving, com m unica tion and 

pe rs on-ce nte re dne s s .
 RS promotes de e p le a rning, pe rs ona l s e lf-aware ne s s , profe s s iona l 

growth, re s pe c t and trus t.
 Provide s  a  safe environment and space to cons ide r options , cha lle nge  

ne ga tivity and re fle c t in a  cons truc tive  way.
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Recommendations

1. RS sessions to be prioritised – adopted as best practice .
2. Protected time and space for RS s e s s ions  to be  available within FHS .
3. RS training to be developed to ups kill le c ture rs , wide n pa rtic ipa tion.
4 . More  research to e xplore  the  long - term impact of RS on HEI s ta ff.
5 . Explore  application for RS to be  us e d in other Faculties (Educa tion)
6 . RS to be  rolle d  out across the whole Faculty /  Unive rs ity wide ..
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Project sustainability and growth
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Publish small study findings

Project team to plan updates with project 
participants.

Support bid for further projects on a larger 
scale.

Disseminate findings at Conference 
presentations.



Contact details
Nicki Credland N.Credland@hull.ac.uk

Lisa Jennison   L.Jennison2@hull.ac.uk

Jayne Walker J.L.Walker@hull.ac.uk

Sarah Butler    S.L.Butler@hull.ac.uk

Luke Sargent   L.Sargent@hull.ac.uk
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